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Liminality Is not
only transition
but potentiality,
not only ‘going
to be’ but also
‘what may be’.

— Victor Turner
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Presenter
Presentation Notes
Victor Turner’s concept of the liminal, with its origin in the Latin ‘limen,’ refers to a threshold or boundary, a space where people are in transition, grappling with the experience of being ‘neither here nor there; they are betwixt and between … neither one thing nor another, or maybe both’ (Turner 1995: 94-95). It is an experience not unlike going to university. 
In providing opportunities where my students may discover their inner storyteller, develop professional skills as writers and grow as questioning humans in a university program - I am ever mindful of Turner’s optimistic view of the liminal’s transformative potential: 


Threshold Concepts

In Toward an inclusive creative writing:
threshold concepts to guide the literary
curriculum (2017), Janelle Adsit proposes
twelve threshold concepts designed to
facilitate students’ ‘metadiscursive critical
thinking and self-reflexivity’ in the literary
writing curriculum.

Adsit explains that the term ‘threshold concept challenges
disciplinary instruction to name the forms of meta-knowledge that
a curriculum provides’ (Adsit: 304).


Presenter
Presentation Notes
In supporting students’ transitions in the creative writing classroom, I find the notion of threshold concepts useful, and I was fortunate to encounter Janelle Adsit’s work in the field prior to redesigning the first year introduction to creative writing course. In Toward an inclusive creative writing: threshold concepts to guide the literary curriculum (2017), Adsit proposes twelve threshold concepts designed to facilitate students’ ‘metadiscursive critical thinking and self-reflexivity’ in the literary writing curriculum. Adsit explains that the term ‘threshold concept’ – made prominent in teaching and learning scholarship through the work Jan Meyer and Ray Land (2003, 2005, 2006, and Land et al 2008) – ‘challenges disciplinary instruction to name the forms of meta-knowledge that a curriculum provides’ (Adsit: 304). 


Meyer and Land

‘A threshold concept can be considered as akin to a portal, opening
up a new and previously inaccessible way of thinking about
something. It represents a transformed way of understanding, or
Interpreting, or viewing something without which the learner cannot
progress. As a consequence of comprehending a threshold concept
there may thus be a transformed internal view of subject matter,
subject landscape, or even world view.’

(Meyer and Land 2003: 1)



Presenter
Presentation Notes
Meyer and Land differentiate a threshold concept from a core concept, arguing that threshold concepts are challenging and ultimately transformative, leading students to irreversibly alter their ways of thinking about the subject, whereas core concepts (considered conceptual building blocks), while furthering knowledge of the subject, don’t achieve the same world-view-changing outcome. They contend: 
A threshold concept can be considered as akin to a portal, opening up a new and previously inaccessible way of thinking about something. It represents a transformed way of understanding, or interpreting, or viewing something without which the learner cannot progress. As a consequence of comprehending a threshold concept there may thus be a transformed internal view of subject matter, subject landscape, or even world view. (Meyer and Land 2003: 1)



Transformative Troublesome Thresholds

e Attention
o Creativity
e Authorship
 Language
 (Genre

e Craft

Community
Evaluation
Representation
Resistance
Theory
Revision



Presenter
Presentation Notes
For Adsit, the idea of transformation is significant to the threshold concept. In her article and book, she offers twelve threshold concepts – attention, creativity, authorship, language, genre, craft, community, evaluation, representation, resistance, theory, and revision – to guide the literary writing curriculum towards an inclusive and transformative education for diverse cohorts (Adsit 2017: 304-315, Adsit 2017). These threshold concepts are complex and troublesome thresholds, familiar and well-traversed by writers.
When redesigning the first year writing course, I drew on research including regional teaching and learning scholarship (see references at the end), Victor Turner’s ‘Liminal’, Sally Kift’s ‘Transition Pedagogy’, and Janelle Adsit’s ‘Threshold Concepts’ to support face-to-face and online students’ engagement with course material, investment in their learning journey, and communication with tutors and peers to facilitate their navigation of this liminal space, and today I’ll highlight some of the strategies I’ve employed.
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Presentation Notes
I’ve found even confident creative people can feel nervous and express insecurities when called on to demonstrate and/or articulate their creativity. My goal in the first week, when redesigning the course, was to get them reading, writing and inhabiting the space of a storyteller, and to at least be receptive to being a writer in a learning environment, while trying to avoid the barriers coming up around students’ perceived non-creativity. Through simple reflective journal tasks and online and classroom discussion in response to two readings, I shift the focus to reading, writing and being a storyteller. 


Weller, A 2009 ‘Walking with
Mermaids’, the window seat,
204-215, St Lucla, Qld:

University of Queensland
Press



Presenter
Presentation Notes
Prior to class, they are asked to read Archie Weller’s short story, ‘Walking with Mermaids’ (Weller 2009: 204-215). It is an exquisite story of a protagonist who grows up with a rich tapestry of narratives woven around him, as told to him by his mother and father, and through his resultant love of reading and learning, which enrich his imagination.


The storytellers in your life...

* |sthere someone who always takes the stage in your family or group of
friends to regale you with a tale of something that's happened to them, or to

tell you the latest gossip or news? Is this person you?

 Did you have a family member or a favourite teacher who read stories to you

when you were younger?

Do you read stories to children?

e Tell us about the storytellers in your life.



Presenter
Presentation Notes
After the students read the story, I ask them to respond to these questions in the online forum: 
Read out questions.
In class and online that first week, we then discuss what makes a good storyteller and the elements of storytelling. I disclose that I’m better at writing a story than oral storytelling. I tell them that I’m terrible at jokes in particular. I share that I need more time to reflect and rearrange words, and how I admire people who can do it on the fly. I reveal that I’m sometimes good at relaying what’s happened at an event or something that occurs during the day. Discussion ensues around how we all do this, and how we tend to emphasise certain things, condense events and leave out unnecessary details, and I highlight that these are skills that all storytellers use. We discuss how we make sense of our lived experience through narrativising, asking ourselves: how did that thing lead to that, then to that, and so on? I connect these questions and their answers to how we plot events in a story. By the end of the discussion, students are agreeing that they are all storytellers in some way, and I introduce them to the idea that writing is developing these skills and strategies to tell stories on the page. 




‘How to Become a Writer’ by Lorrie Moore

First, try to be something, anything, else. A movie star/astronaut. A movie
star/ missionary. A movie star/kindergarten teacher. President of the World.
Fail miserably. It is best if you fail at an early age - say, 14. Early, critical
disillusionment is necessary so that at 15 you can write long haiku
sequences about thwarted desire. It is a pond, a cherry blossom, a wind
brushing against sparrow wing leaving for mountain. Count the syllables.
Show it to your mom. She is tough and practical. She has a son in Vietnam
and a husband who may be having an affair. She believes in wearing brown

because it hides spots. She'll look briefly at your writing then back up at you

with a face blank as a doughnut. She'll say: "How about emptying the

dishwasher?"



Presenter
Presentation Notes
Then I ask the students to read, ‘How to Become a Writer’ by Lorrie Moore (1985: 117-126). From the very start, it arrests readers with its humorous exclamations to try both grandiose and practical alternative pathways to being a writer: ‘First, try to be something, anything, else. A movie star/astronaut. A movie star/missionary. A movie star/kindergarten teacher. President of the World. Fail miserably. It is best if you fail at an early age…’ (Moore 1985: 117). I find it to be a playful exploration of the trials, tribulations and stereotypes of being a writer. We don’t delve too deeply into analysing this story; rather, I use it as a jumping off point for a writing task. I pose the following task:


Think about the playfulness of Moore’s instruction-manual
format. Now have a go at listing your own set of instructions
for being a writer. Pretend someone has asked you how
one might become a writer, and you are going to offer them
five simple instructions. Make them as silly, playful or even
as serious as you like. Just make a list from one to five.

You could start with:
1. Find a desk, a notepad and pen...



Presenter
Presentation Notes
Read out task. In asking students to instruct someone else on how to be a writer, they are inevitably imagining what a writer is, and situating themselves as an authority on the subject, empathetically putting themselves in the shoes of a writer. It’s fascinating to see the ways students tackle this task; many show evidence of drawing on similar stereotypes to the ones Moore references in her story, and no one baulks at giving instructions. It was interesting to learn that Adsit does something similar with her students in the first week of her program (Adsit 2017: 123). She asks students to write a letter of advice to a new writer, in the tradition of Teju Cole’s ‘Eight Letters to a Young Writer’ (Cole 2010), to position students as an authority on their craft. Her activity is more focused on community building and agency enhancing, rather than an overcoming of perceived inability. I think in reflection, that I’d like to use her activity with an intermediate or advanced cohort, who have already overcome the hurdles my students are facing. I value how she asks her students to share their letters and select a favourite sentence from each one to compile a list of affirmations as a community-building exercise, and I’d like to try this in the future. 


Positive Outcome

These reflective journal tasks and online and classroom discussions provide
opportunities for students to reflect on what they already bring to creative
writing through their backgrounds, their interests and reading habits, and
assists them with acknowledging their storytelling natures (in addition to offering
me insight into my students’ backgrounds and skillsets etc.). The Moore task
also enables them to open up a space, through their imaginings, to picture
themselves as writers.

Removing the focus on creativity and employing sneaky tactics has had a
positive result, as when discussions around creative practice and process
emerge through the course of the semester, students approach them from the
position of being creative writers.


Presenter
Presentation Notes
I also invite students to reflect on their reading practices and describe a favourite story from childhood, in addition to describing what kinds of stories they currently read, watch and play (i.e. through video games) for a journal task in week 1.
These reflective journal tasks and online and classroom discussions provide opportunities for students to reflect on what they already bring to creative writing through their backgrounds, their interests and reading habits, and assists them with acknowledging their storytelling natures (in addition to offering me insight into my students backgrounds and skillsets etc.). The Moore task also enables them to open up a space, through their imaginings, to picture themselves as writers. 

Removing the focus on creativity and employing sneaky tactics has had a positive result, as when discussions around creative practice and process emerge through the course of the semester, students approach them from the position of being creative writers. 


.

Dear ...

Welcome to the online cohort for LITCR1001: Introduction to Creative Writing. I'm your course coordinator for this topic, and also your tutor. I'm an author and a
visual artist, and you can learn a little more about me here. | love teaching creative writing and sharing my students’ writing journeys with them. I'm looking
forward to what we have in store this semester.

I’'m guessing that you’ve had a chance to look at the Moodle site for LITCR1001, as | see that you have contributed to the weekly discussion forum, which is an
excellent start to the semester. I'll pop a reply up there to your post shortly. Have you been able to navigate the content okay? I've tried to make all the modules
and information very clear. This course is designed to be very straightforward and fun. | can see here that you are in your first year of your Arts degree. How
exciting, and perhaps a little daunting, it must be for you.

Are doing a mix of on campus and online courses? Is this your first online topic?

Have you had a chance to look at the topic book and both readings Week 1: Storytelling & Creativity ?

You'll see when you have a look at it, that you have a Creative Journal Activity that consists of three components and that you will be submitting a polished
version of this week’s and next week’s Creative Journal Activities as your first assessment next Friday.

Be sure to check out the fun videos and other links I've put up each week, too. It's estimated that you will allocate approx. 10 hours a week to this course.
Please feel free to email or ring me if you have any questions about the topic, or assignments, or anything. I'm here to help.

I've set a block of consultation time every Friday afternoon between 2pm - 4pm for phone, forum, and video chats. I'll set up a chat forum just for you and
your peers in the online group this Friday and we will go from there. I'll send an email out to you all on Friday to remind you that I'm available.

| look forward to keeping in touch with you, and the fun semester we have ahead of us.
Kindest wishes

Threasa



Presenter
Presentation Notes
I also offer a thread of connection for online students navigating uncertainty via personalised email correspondence from information gained via a Moodle participation reports and the class roster.


https://federation.edu.au/faculties-and-schools/faculty-of-education-and-arts/staff-profiles/humanities-and-social-sciences/threasa-meads
https://moodle.federation.edu.au/course/view.php?id=40677&section=4

eVALUate - Online

» She provides extra material and activities for students to look through further taking us into the
world of writing. Very supportive and provides encouraging feedback.

 Threasa gave amazing feedback, which helped us so much to try and improve our writing. As
well, she checked up on us online students a few times, and it helped so much to be reminded
that we had support. | loved the workbooks and lectures too, and the assignments were so
much fun! )

* The course coordinator is inspiring to students and is very helpful and always responds to
student enquires...she is engaging and is caring towards the students.

* Her main strength is enthusiasm for the subject. So much so that she encourages people who
are reluctant to write and explore their stories without sounding wanky, which is a rare trait. She
even emailed me to ask why | hadn't logged into Moodle, the first indication | had that there
was such a thing and | was supposed to log into it. Where would | be now but for that email?
Not writing this, that's for sure!



Presenter
Presentation Notes
After coordinating the new version for two semesters, I’ve observed many students flourishing in structured workshop environments and responding with startling creativity and enthusiasm to creative writing tasks. I’ve had positive responses from both online and face-to-face students via eVALUate:



eVALUate - Face-to-Face

* Really excited and wants to see us succeed. Believes we can all do it
« Enthusiasm is high. Teaches very holistically

 Threasa is a very engaging teacher and her enthusiasm for the topic makes
her class a pleasure to be in. She is very supportive and answers any
guestions or gueries quickly and well. | started out the semester thinking |
wouldn't enjoy this course because it isn't what | would normally have chosen
but by mid semester break it was my favourite class and | think that is
because of the obvious hard work that Threasa puts In.



Presenter
Presentation Notes
Several students from the first year writing course have published their work in interstate and international literary journals, and many others have published their work in Fed Press. 


Challenges

Image source: Seth Casteel via photogrist.com



Presenter
Presentation Notes
In the new BA being launched next year, discipline specific courses in creative writing won’t be offered until second year. I’m looking forward to the challenge of developing a creative writing course that is both intermediate and introductory, integrating what I’ve learned so far and learning a whole lot of new things. Some of my liminal interventions these last two semesters have been simply that: interventions. I was adapting an existing course on the fly, and as such, I’ve been constrained by time and an existing course structure. I’m grateful to now have the opportunity to build a course with Janelle Adsit’s ‘Threshold Concepts’ and Kift’s ‘Transition Pedagogy’ embedded in the foundation, drawing on regional teaching and learning scholarship, and am hopeful that through reflexive practice I may develop how best to meet the needs of all my students. 


What may be...

|, too, ‘want to claim universities as positive sites of
unreason, as liminal spaces for dreaming new possibilities
and sharing them with others’

(Young cited in Quinn 2005: 14).

| want to create the space for my students to transition into
ever-bigger dreams, as they gain a broader view of their
potential through learning.


Presenter
Presentation Notes
Through recognising that liminality is not only transition but potentiality, not only ‘going to be’ but also ‘what may be’, my liminal interventions not only facilitate transitions, they seek to create spaces where potential can be imagined. Like Iris Marion Young, I, too, ‘want to claim universities as positive sites of unreason, as liminal spaces for dreaming new possibilities and sharing them with others’ (Young cited in Quinn 2005: 14). I want to create the space for my students to transition into ever-bigger dreams, as they gain a broader view of their potential through learning.
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